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Abstract 

Students’ writing does not always show significant improvement despite receiving feedback from the 

teachers in writing class. Furthermore, some challenges faced by teachers and students in the feedback 

process include limited time for teacher reviewing and for students reviewing the feedback, and the 

curriculum constraints that must be followed. Most of the previous research focused on one type of feedback 

and study teacher and peer feedback separately. However, this study shifts the focus toward students’ 

insights and preferences on both types of feedback. Specifically, it explores three areas: students’ insights 

into teacher feedback and peer feedback, and how students integrate and prefer both types of feedback. The 

population consisted of 205 second-semester students in the English Education Program enrolled in 2024 

who had taken a writing subject and had experienced both teacher and peer feedback in the writing process. 

As sample, 64 students met the research criteria and completed the questionnaire. Data were collected 

through close-ended questionnaire, developed from Nicol & MacFarlane-Dick (2006) seven principles of 

good feedback practice. The results were analyzed using percentage. It showed that the students saw the 

feedback from teacher and peers can complement each other in helping them improve their performance in 

writing class. They believed that the teacher’s feedback as detailed, clear, and reliable while peer feedback 

can support active learning, collaboration, and critical reflection. Although sometimes the students had 

conflicting feedback between teacher and peer, they could apply the most useful feedback in revising their 

work. 
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1. INTRODUCTION 

Academic writing is a crucial skill 

for university students, especially in 

English as a Foreign Language (EFL) 

context. This is since writing is not 

merely about forming a sentence, but 

also about structuring thoughts, 

presenting ideas clearly, and delivering 

messages effectively to the reader 

(Hardianti & Sabata, 2025). Good 

writing skills can show not just a 

student’s intelligence, but also their 

capacity for critical thinking and logical 

reasoning (Mayasari & Iswanto, 2025). 

Moreover, academic writing enables 

students to engage in scholarly 

discussions and show their arguments in 

a structured and evidence-based manner 

(Iftanti et al., 2025). Thus, mastering this 

skill is essential for academic success 

and future professional communication. 

Following this idea, one of the factors 

affecting the quality of students’ writing 

is feedback (Wahyuni, 2017; Zahari et 

al., 2025) which can be provided either 

by teachers as teacher feedback or peer 

feedback in the academic writing class.  
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Despite the frequent implementation 

of both types of feedback in academic 

writing class, the researcher did an 

informal observation in two writing 

classes. The result showed that students’ 

writing does not always improve 

significantly. One of the possibilities of 

this problem proposed by (Nash & 

Winstone, 2017) is that no matter how 

quick, detailed, or high-quality feedback 

is, it still cannot be effective unless the 

students actively engage with it. 

Meanwhile, (Mu & Schunn, 2025) found 

that the students can rely on the peer 

feedback if their peer give detailed and 

helpful feedback. This suggests that the 

quality of the feedback alone is not 

enough. It needs to be processed and 

acted meaningfully by the students. 

Therefore, gaining insights from 

students regarding their experiences and 

preferences with both teacher and peer 

feedback is crucial to identify strategies 

that are more effective and practical in 

academic writing instruction. 

Another challenge in implementing 

feedback is that feedback is not always 

clearly understood or easily applied by 

the students. Students may encounter 

confusion when understanding and 

interpreting comments from teachers and 

peers. It is supported by the findings of 

the research by  Syahrianti et al., (2023) 

that students faced a problem in 

responding to the feedback in their 

writing class since it is difficult for them 

to understand it well. This confusion 

might be caused by some factors such as 

lack of confidence of the students to 

clarify the feedback, ambiguous 

feedback, and differences in the 

proficiency levels (Cendani & 

Purnamaningwulan, 2023) . In addition, 

not all students feel confident about 

giving peer feedback or receiving peer 

and teacher feedback (Martin & Sippel, 

2024; Nurkhamidah et al., 2024). These 

factors can hinder the usefulness of 

feedback and contribute to the students’ 

performance in writing. 

Furthermore, some limitations such 

as time constraints and curriculum 

become another serious consideration in 

conducting feedback in writing class. 

Limited time also complicates the 

situation for both teacher and students in 

giving and understanding the feedback. 

Teachers are expected to cover some 

topics within a limited number of 

meetings. Therefore, providing useful 

feedback is surely time consuming, and 

additional time is needed to ensure its 

effectiveness (Tianotak, 2021). In fact, 

there is often not enough time for 

conducting multiple or follow up 

feedback for the students’ writing. This 

limitation can reduce the impact of 

feedback, especially when it is only 

provided once or in generalized way. In 

the other side, the pressure teachers must 

meet curriculum goals make them 

prioritize coverage over the depth 

implementation of feedback. To deal 

with this issue, teachers often choose a 

couple of student errors or choose the 

most common errors among the students 

to be discussed and clarified during the 

class session (Nazmillah et al., 2022). 

 While previous research has 

primarily examined feedback from the 

perspective of instructors or measured 

outcomes, this study highlights students’ 

insight and preferences as the focus of 

the research. This study aims to explore 

students’ insight on teacher and peer 

feedback in an academic writing class. It 

focuses on three points: (1) students’ 

insights into teacher feedback, (2) 

students’ insights into peer feedback, and 

(3) how students integrate and prefer 

both types of feedback. Importantly, this 

study wants to evaluate whether these 

feedback practices are truly beneficial 

and worth continuing in the future 

classes. 
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2. LITERATURE REVIEW 

In writing classes, two common 

sources of feedback are teacher feedback 

and peer feedback. Teacher feedback is 

usually regarded as more detailed and 

reliable and has the potential to 

significantly enhance students’ 

achievement and overall learning 

outcome when given effectively 

(Cahusac de Caux & Pretorius, 2024; 

Jamalinesari et al., 2015). While peer 

feedback is believed to foster students’ 

autonomy, collaborative learning and 

increased engagement with the learning 

process (Shen et al., 2020). A well-

structured and supported peer review can 

help the students to revise and fix the 

development, organization, and writing 

quality significantly (Min, 2006). 

Ideally, these two types of feedback 

should work hand in hand. When the 

students receive feedback, especially 

when it is constructive and specific, they 

are able to identify both the strengths and 

weaknesses in their writing and 

proactively work to improve its quality 

(Isroyani et al., 2023). However, the 

effectiveness still relies on how the 

students perceive, understand, and 

respond to the feedback from both the 

teacher and their friends. 

Previous studies on feedback in 

writing instruction have primarily 

focused on the effectiveness of teacher 

and peer feedback. However, most of the 

studies have examined teacher and peer 

feedback as separate variables. In the 

context of academic writing, the study 

from (Putera & Shofiah, 2023) found 

that teacher feedback which is provided 

in written form is considered to be 

practical and clear, but the students do 

not always perceive the feedback in the 

way it was intended by the teacher. In 

addition, the existing research 

emphasizes the final outcomes of writing 

after receiving feedback, without 

exploring the process of how students 

receive and applying feedback during 

writing process (Gan et al., 2021) . Study 

from Wu & Schunn (2021) have shown 

that feedback has a greater impact on 

students’ writing when it is more specific 

and provided repeatedly. 

To address these gaps, the present 

study adopts Nicol & MacFarlane-

Dick’s (2006) Seven Principles of Good 

Feedback Practice as the conceptual 

framework. The framework highlights 

that effective feedback should clearly 

define what good performance looks 

like, help students assess their own 

words, provide high-quality and useful 

information. Besides it also encourages 

dialogue between teachers and students, 

supports motivation and confidence, and 

offers chances to bridge the gap between 

current and desired performance. 

Ultimately, it also helps students become 

more independent and self-regulated in 

their learning. These principles are 

particularly relevant in the WFL writing 

context, where students often struggle to 

interpret and apply feedback 

independently. By applying this 

framework, this study examines how 

teacher and peer feedback reflect these 

principles and how students perceive 

their usefulness in improving writing 

performance. 

 

3. RESEARCH METHOD 

The population of this study was the 

second-semester students from English 

Education Program who enrolled in 2024 

and have taken a writing course. These 

students are considered relevant to this 

study since they had been introduced to 

academic writing and were familiar in 

receiving feedback. From this 

population, a purposive sampling 

technique is employed to select 

participants who have experienced both 

teacher and peer feedback in writing 

class. This criterion ensures that the 

students are familiar with feedback in 
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writing so that they can provide 

information and meaningful insights 

based on their experiences. From 205 

second semester students, 64 students 

meet the criteria and complete the 

questionnaire. 

This study used quantitative data 

from the close-ended questionnaire to 

explore the students’ insight using Likert 

scale. The questions are developed based 

on the theory of about seven principles of 

good feedback practice from Nicol & 

MacFarlane-Dick (2006). Those 

principles are: 1) clarify what good 

performance is; 2) facilitates self-

assessment or reflection; 3) delivers 

good information to the students about 

their process; 4) encourages teacher and 

peer dialogue about the materials; 5) 

gives motivation and encourages self-

esteem; 6) shows the gap between 

current and desired performance; and 7) 

provides information to improve and 

shape the teaching process. Before the 

main data collection, the questionnaire’s 

validity and reliability were tested with 

several students from the same program 

to ensure clarity and consistency of the 

items. The collected data were analyzed 

using simple descriptive statistics, 

specifically percentage, to describe 

students’ perceptions of teacher and peer 

feedback in writing.  

Furthermore, this study 

acknowledges the limitation of using a 

quantitative-only design, as it may not 

fully capture the depth of students’ 

personal experiences and reflections. 

Finally, all procedures in this research 

complied with ethical guidelines, 

ensuring participants’ confidentiality, 

informed consent, and voluntary 

participation throughout the process. 

 

4. RESULT AND DISCUSSION 

Students’ Insights into Teacher 

Feedback 

The first finding of this study focusses on 

students’ insights into teacher feedback. 

The data show how students perceive 

motivational impact, clarity and 

specificity, and affective response. The 

details of the students’ answers can be 

seen in table 4.1. below.

 

Table 4.1 Students' Insights into Teacher Feedback 
No Statements SA A DA SDA 

1. 
Feedback from the lecturer helps clarify the 

ideas in my writing. 
59.4 40.6 0 0 

2. 
The lecturer provides specific comments that 

are easy for me to understand. 
59.4 40.6 0 0 

3. 
I take the lecturer’s comment seriously when 

revising my writing. 
60.9 39.1 0 0 

4. 
Lecturer feedback encourages me to write 

better. 
64.1 35.9 0 0 

5. 
The lecturer explains the reasons behind each 

piece of feedback given. 
50 50 0 0 

6. 
The lecturer’s comments helped me avoid 

repeating the same mistakes. 
59.4 40.6 0 0 

7. 
Lecturer feedback supports the development of 

my academic writing skills. 
50 50 0 0 

8. 
I feel confident after receiving comments from 

the lecturer. 
42.2 54.7 3.1 0 

9. 
The lecturer gives me enough time to improve 

my writing based on the feedback. 
50 50 0 0 
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10. 
I usually reread the lecturer’s comments before 

revising my writing. 
56.3 40.6 3.1 0 

The findings show that the students 

generally have very positive insights of 

teacher feedback in the writing class. For 

most of the statements, total percentage 

of both Strongly Agree (SA) and Agree 

(A) responses reached 100%, showing a 

strong opinion among students. This 

result is supported by (Ulfira et al., 2024) 

that students have a positive perception 

towards teacher’s feedback, both written 

and oral feedback. In order to simplify 

the data discussion which is based on the 

result of the questionnaire in Table. 1 

above, students’ insights of teacher 

feedback are grouped into three 

categories. They have motivational 

impact, clarity and specificity, and 

affective response. 

In motivational impact category, all 

items got 100% positive responses. The 

highest agreement is in statement 

number four, with 64.1% Strongly Agree 

(SA) and 35.9% Agree (A), that the 

lecturer’s feedback encourages the 

students to write better. While 60.9% of 

the students answered SA and 39.1% 

answered A to statement number three 

that the students took the lecturer’s 

comments seriously when revising their 

writing. These statements followed by 

the statements number seven that said 

lecturer’s feedback supported the 

development of the students’ writing 

skill, and statement number nine that 

said the lecturer gave them enough time 

to improve writing based on the feedback 

given. Both statements shared the same 

percentage, 50% answered SA and 50% 

answered A. This result suggests that the 
lecturer’s feedback greatly motivates 

students. It also showed that the students 

value and take lecturer comments 

seriously as a way to improve writing. 

Besides, time allocation for revision is 

appreciated but not rated as highly 

impactful. 

In clarity and specificity, students 

agreed to the statements and gave a 

positive insight into the lecturer’s 

feedback. Statements number one, two 

and six received identical results that 

59.4% answered SA and 40.6% 

answered A. These results surely 

highlight the role of lecturer’s feedback 

in writing help the students to clarify 

their ideas since the comments from the 

lecturer are specific and understandable, 

and it also prevents them making the 

same mistakes. However, statement 

number five showed balanced 

distribution (50% answered SA and 50% 

answered A) that indicates that the 

students valued explanations for each 

feedback. Overall, these findings suggest 

that the lecturer’s feedback should 

consistently be clear, specific, and 

understandable so it can help the students 

to identify parts for improvement and 

avoid the same mistake. 

In the affective response, most 

students also gave positive insights. 

Statement number eight that said the 

students feel confident after receiving 

feedback from lecturers, had a slightly 

lower SA score (42.4%) compared to 

others and some (3,1%) said Disagree 

(D) for this statement. It indicates that 

not all students feel confident in writing 

even though they receive feedback from 

their teacher. In contrast, statement 

number ten said the students usually 

reread the lecturer’s feedback before 

revising scored SA for 56.3%, A for 
40.6%, and D for 3.1%, which indicates 

that students’ active engagement with 

teacher’s feedback before making 

changes in their writing. 

Overall, the findings show that 

lecturer’s feedback is highly valued by 
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the students for its motivational impact, 

clarity, and emotional support. Students 

also see teacher’s feedback as a strong 

encouragement to improve their writing 

as long as the feedback is clear and guide 

them to engage with it before making 

changes. This result is in line with the 

study from (Williams, 2024) that found 

that effective feedback can give a 

significant positive influence on 

students’ writing. In addition, feedback 

is considered effective if it meets the 

students’ needs that cover content, form, 

and writing aspects such as grammar 

(Seker & Dincer, 2014). However, not 

all students feel fully confident after 

receiving feedback that contrasts with 

previous research by (Putu et al., 2024) 

indicating that teacher feedback 

enhances students’ self-confidence. The 

different results might be caused by the 

feedback given is overly critical so it can 

affect the students’ confident (Dea 

Mahara & Hartono, 2024). 

 

4.1 Insights into Peer Feedback 

Table 4.2. presents the result of the 

questionnaire about students’ insights on 

peer feedback in the writing class 

including usefulness, emotional and 

interpersonal aspects, clarity and 

specificity, and impact on revision and 

learning on the writing process. 

 

Table 4.2 Students' Insights into Peer Feedback 

No Statements 
SA 

(%) 

A 

(%) 

DA 

(%) 

SDA 

(%) 

1. 
Peer feedback helps me identify weaknesses in 

my writing from a different perspective. 
33.3 60.3 6.3 0 

2. 
I feel comfortable receiving criticism from 

peers. 
37.5 56.3 6.3 0 

3. 
Comments from peers are easy for me to 

understand. 
20.3 65.6 14.1 0 

4. I feel appreciated when peers provide feedback. 28.1 68.8 3.1 0 

5. I often revise my writing based on peer input. 29.7 64.1 6.3 0 

6. 
Peers provide feedback that is specific rather 

than merely general. 
12.5 73.4 14.1 0 

7. I also learn from feedback I give to peers. 37.5 59.4 3.1 0 

8. 
I am accustomed to discussing feedback I 

receive with peers. 
34.4 62.5 3.1 0 

9. 
Peer feedback helps me understand the goals of 

academic writing 
25 67.2 7.8 0 

10. 
I consider peer feedback as an important part of 

the writing process. 
55.6 44.4 0 0 

 

Based on the data in Table 4.2, 

students generally show a positive 

thought toward peer feedback in writing. 

Across all statements, the majority of the 

students agree and strongly agree, some 

students answered disagree, and no 

responses in the strongly disagreement. 

The overall agreement rates are still 

high, indicating that the students see 

feedback as a valuable and constructive 

part in their writing process. Similar 

results are also found by the study done 

by (Xiaomeng & Ravindran, 2024), but 

this study also highlights that giving and 

receiving feedback many times can leave 

the students feeling overloaded. So, the 

frequency of providing opportunities for 

peer feedback should also be taken into 

account. 
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In detail, students’ insights on the 

usefulness of peer feedback show that 

most of the students agreed that peer 

feedback is important and valuable in 

helping them improve their writing. 

Most of the students (33.3% answered 

SA and 60.3% answered A) agreed that 

peer feedback helps them identify 

weaknesses from a different point of 

view as seen in statement number one. 

Then, over half of the students (55.6% 

answered SA and 44.4% answered A) in 

statement ten said that peer feedback is 

an essential part of the writing process. 

Lastly, statement number nine (25% 

answered SA and 67.2% answered A) 

also highlights the usefulness of peer 

feedback for it can clarify the goals of 

academic writing. So, it can be said that 

the students agree that peer feedback can 

help them to deepen their understanding 

in processing good writing. 

Furthermore, peer feedback also 

appears to foster positive emotional and 

interpersonal experiences that can be 

seen in statement number four and 

number two. Almost all of the students 

(28.1% answered SA and 68.8% 

answered A) felt appreciated when their 

friends gave them feedback as can be 

seen in statement number four. 

Additionally, more than half of the 

students (37.5 answered SA and 56.3% 

answered A) felt comfortable receiving 

feedback in form of critics from peers. It 

can be said that in general, the students 

have supportive classroom environment. 

However, there is a small portion of 

disagreement from the students answer 

(6.3% answered D) which indicates that 

not all students are happy and 

comfortable with a critique from peers. 

Meanwhile, the clarity and 

specificity of peer feedback got mixed 

levels of agreement that can be seen from 

the students answered in statement 

number three and six. In statement 

number three, 20.3% of the students 

answered SA, and 65.6% answered A 

that they found peers’ comments easy to 

understand. Meanwhile, 14.1% of the 

students did not agree with the statement 

which means that miscommunication or 

lack of clarity still occurs. In the same 

page, 12.5% of the students answered SA 

and 73.4% of the students answered A 

with the statement that their peer 

feedback was specific rather than general 

as can be seen in statement number 6, 

leaving 14.1% disagreed with this 

statement. Overall, these results indicate 

that while most students perceive peer 

feedback as generally clear and specific, 

a small portion still experience 

difficulties in understanding or receiving 

precise feedback from their peers. 

The data also provides findings that 

peer feedback strongly influences how 

students revise their writing and learning 

order to improve their performance in 

writing. Almost all students (29.7% 

answered SA and 64.1% answered A) 

agreed that they revised their writing 

based on the suggestion from their peers 

that can be seen in statement number 

five. In statement number seven, 37.5% 

of the students answered SA and 59.4% 

of the students answered A that they also 

learn something from the feedback they 

gave to peers, showing that peer 

feedback also offered an educational 

experience among the students. In 

addition, more than half (34.4% 

answered SA and 62.5% answered A) 

agreed that they usually discuss the 

feedback from peers as can be seen in 

statement number eight. This reflects 

that peer feedback can provide 

collaborative learning. 

It can be interpreted that peer 

feedback is seen as an important tool in 

helping students in improving their 

performance in writing through 

reviewing and revising process from 

peer suggestion, as well as fostering 

collaborative learning and reflection. In 
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the study conducted by (Cahusac de 

Caux & Pretorius, 2024), it was found 

that peer feedback helped the students to 

build good relationships, trust each 

other, and learn together. However, this 

study also highlights the finding that 

students feel unsure about receiving 

feedback from their friends. It can be 

helped by providing training to enhance 

trust among the students (Ait Taleb, 

2024). Moreover, (Jongsma et al., 2024) 

suggests that peer feedback dialogue can 

help students to get clearer, more 

nuanced, and more detailed feedback in 

the implementation of peer review 

activity in writing class. 

 

4.2 Integration and Preference for 

Teacher and Peer Feedback 

The table below presents findings on 

how students integrate and prefer 

feedback from teachers and peers.  

 

Table 4.2 Integration and Preference for Teacher and Peer Feedback 

No Statements 
SA 

(%) 

A 

(%) 

DA 

(%) 

SDA 

(%) 

1. 
I feel that feedback from lecturers and peers 

complement each other. 
53.1 45.3 1.6 0 

2. 
I can combine both types of feedback to 

improve my writing. 
40.6 57.8 1.6 0 

3. 
I tend to follow suggestions from lecturers 

more than from peers. 
39.1 46.9 14.1 0 

4. 
I feel confused when comments from lecturers 

and peers contradict each other. 
23.4 54.7 21.9 0 

5. 
I have a strategy for deciding which 

suggestions to apply. 
28.1 67.2 4.7 0 

6. 
I am open to all kinds of criticism, whether 

from lecturers or peers.  
56.3 43.8 0 0 

7. 
I believe both types of feedback are important 

for improving my writing. 
64.1 34.4 1.6 0 

8. 
I prefer receiving feedback from both rather 

than from only one party. 
46.9 45.3 7.8 0 

9. 
I can make independent decisions from the 

various comments I receive. 
32.8 65.6 1.6 0 

10. 
I use feedback strategically to achieve my 

writing goals. 
34.4 65.6 0 0 

 

The overall answer from the 

students related to the integration and 

preference for teacher and peer feedback 

in writing class that can be seen in Table 

4.3. is generally positive. All students 

agreed that they are open and expressed 

willingness to accept comments and 

criticism from both teacher and peers 
that can be seen in statement number six. 

In connection with that statement, a large 

majority of the students (53.1% 

answered SA and 45.3% answered A) 

strongly agreed or agreed that feedback 

from both teacher and peers can 

complement each other. The same 

number of students (40.6% answered SA 

and 57.8% answered A) experienced that 

the combination of both feedback can 

improve their writing. These findings are 

further supported by the students’ 

answer in statement number seven and 

eight. In statement number seven, almost 
all students (64.1% answered SA and 

34.4 answered A) believed that both 

types of feedback are important for 

improving their writing. Statement 

number eight also showed that the 

students (46.9% answered SA and 45.3% 
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answered A) also preferred receiving 

feedback from both rather than from only 

one party. 

Despite this, students also admitted 

that they face some challenges in facing 

both teacher’s feedback and peer 

feedback. More than a half of the 

students (23.4% answered SA and 54.7% 

answered A) experienced confusion 

when comments from the lecturers and 

peers contradict each other. 

Nevertheless, in statement number three, 

some students (39.1% answered SA and 

46.9 answered A) said that they chose to 

follow suggestions from lecturers more 

than peers. In addition, almost all (28.1% 

answered SA and 67.2 answered A) 

agreed that they have strategies for 

choosing which suggestions to follow 

and all of them believed that they used 

feedback strategically to achieve their 

writing goals (Statement number ten). 

Furthermore, they (32.8% answered SA 

and 65.6% answered A) also believed 

that they can make an independent 

decision from the comments they 

received from teachers and peers. 

From the findings, it can be 

discussed that almost all students view 

teacher and peer feedback as an 

important part of their writing process 

and both feedback complete each other 

in improving their writing. This also 

suggests that students value not only the 

detailed and reliable review from the 

teacher, but also the perspectives that 

come from their peers. Nevertheless, the 

study conducted by (Zaccaron & Xhafaj, 

2024) showed that the students have 

different reactions in receiving feedback 

whether the feedback comes from 

teachers or from peer. The students’ 

preferences to the teacher’s feedback can 

also be seen from the result of the study 

from previous research that found that 

teacher feedback is believed to be 

beneficial for the students for its details 

and reliability (Cahusac de Caux & 

Pretorius, 2024; Jamalinesari et al., 

2015). However, by considering the 

result of this current study, peer feedback 

should not be overlooked. It offers 

unique benefits by engaging students in 

active learning and encouraging them to 

reflect on their writing critically. To 

maximize the implementation of the peer 

feedback as it completes each other to 

the teachers’ feedback, the study 

conducted by Thirakunkovit & 

Chamcharatsri (2019) suggested that 

teachers need to provide specific training 

related to peer review process. In 

addition, Husna (2018) also suggests that 

teachers’ control in peer works can help 

the activities run smoothly, effectively, 

and efficiently. Besides that, related to 

conflicting advice, students in this study 

demonstrated good self-regulation and 

autonomy by having known which 

advice should be followed, making 

independent decisions, and using the 

review strategically to achieve their goal 

in writing performance, reflecting the 

result of the study from (Collins & Raita, 

2015). 

 

5. CONCLUSION 

This study concludes that the 

students view both teacher and peer 

feedback as important and 

complementary in their writing process 

to improve their academic writing skill. 

Teachers’ feedback is believed as trusted 

feedback for its detail, clarity and 

reliability, while peer feedback provides 

unique benefits for the students by 

supporting active learning, 

collaboration, and critical reflection to 

their own writing. Despite occasional 

challenges such as contradictory advice, 

students can demonstrate autonomy by 

making independent decisions in 

choosing which feedback and comment 

to choose and apply. So, they can use the 

feedback in improving their writing 

performance. The findings of this study 
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suggest that teacher and peer feedback 

should not be seen as competing 

practices but as integrated approaches in 

writing class that can complete each 

other. Further research is recommended 

to explore how feedback practices can be 

adapted across different levels of 

students and proficiency levels. The 

findings of this study carry several 

pedagogical implications. Writing 

instructors are encouraged to design 

structured peer review training so that 

students can provide clearer and more 

constructive feedback. For future 

research, a mixed-method or 

longitudinal design is recommended to 

explore how teacher and peer feedback 

evolve over time and contribute to 

students’ long-term writing 

improvement across different 

proficiency levels. 
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